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Summary

On 29 and 30 January 2020 an AeQui committee assessed the master programme in Music of the Prince Claus
Conservatoire of Hanze University of Applied Sciences Groningen. The overall judgement of the committee is

that the quality of the programme meets the standard.

Intended learning outcomes

The committee concludes that the intended learning
outcomes meet the standard. The intended learning
outcomes of the programme tie in with (inter)na-
tional requirements for (international) design and
are in tune with the demands from the professional
field. An overview provided by the programme
shows the relation between the competences and
the different courses. Based on this, the committee
concludes that all competences are covered in all
three strands. The committee values the pro-
gramme’s vision on connecting musicians to societal
themes and on an entrepreneurial mindset. This
supports graduates in creating a broad professional
practice with social value. The programme has am-
ple contacts with the professional field, which con-
tribute to the relevance and topicality of the pro-
gramme. In addition, this is very helpful for students
in their future professional career as a musician. Lec-
turers have ample (international) professional expe-
rience in the field of music and guest teachers are
invited on a structural basis.

Programme

The committee assesses that the programme meets
the standard. The programme enables students to
realise the intended learning outcomes. The study
guide informs students about the content and goals
of the different courses and the assessments. The
professional orientation of the programme is re-
flected in the entrepreneurial skills and compe-
tences that are addressed in all strands. The focus
on entrepreneurial competences is an integral part
of the programme. Fostering an entrepreneurial
mindset related to societal impact and value is key
in this. Students learn to take responsibility for their
own professional practice. In addition to that, stu-
dents have ample opportunities to perform, in their
own practice but also through the collaborations of
the programme with local venues and festivals. Re-
search is practice based and intertwined with stu-

dent’s professional practice. The programme com-
bines its regional positioning with an international
character and ambitions. It provides students with
ample opportunities to gain regional and interna-
tional experience.

The structure of the learning environment and the
small and informal scale of the programme allow for
interactive contact between students and teachers
and an individual approach. The legal enrolment cri-
teria are applicable to the programme. The intensive
and selective selection procedure allows for care in
selecting students and ensures that motivated stu-
dents enrol the programme. The facilities available
for students are adequate and reflect the personal
atmosphere of the programme. Teachers/tutors are
very committed and very competent. And the com-
position of the staff is quite international. The com-
mittee is of the opinion that teachers working in
teams in the new curriculum can strengthen the
teachers connection to the programme.

Assessment

The committee concludes that the programme has
an adequate system of assessment in place, and that
the programme meets this standard. The measures
taken to guarantee the validity, reliability and trans-
parency of the assessments match the formative and
subjective assessments within art education. These
include using the more-eye principle, assessment
criteria and written feedback. The committee values
the involvement of external examiners in the final
examination. The committee supports the develop-
ment of the new assessment system, with two as-
sessments (one formative and one summative as-
sessment) per year. The examining board and as-
sessment committee are active in safeguarding the
quality of the assessments.

Achieved learning outcomes
The committee assesses that the programme meets
this standard. The programme has an adequate



graduation procedure in place. In assessing students
final work, multiple examiners, including an external
examiner are involved. Based on the studied student
files (including research project and videoclips of fi-
nal performances), the committee concludes that
the level of the graduates in playing their instrument
is bespoke and high and that students achieve the
master's level. The committee agreed with the
grades given and concludes that these match the
level of the graduates. The committee noted how-
ever quite some variation in the feedback provided
to students. The performances attended during the
site-visit showed adequate craftsmanship by the
students. The meetings with students and alumni
during the site-visit confirmed the adequate level of
the programme. The students and alumni the com-
mittee met with, seem capable of creating their own
versatile and multi-facetted career within the pro-
fessional field.

Suggestions

With regard to the further development of the pro-

gramme, the committee makes the following sug-

gestions:

- The committee notes that the physical aspects
of being a musician are not addressed in the
programme. This was confirmed in the meeting
with the students. The committee supports the
students in their observation that this can de-
serve more attention in the programme.

- The programme could offer some pedagogical
courses as an elective since many alumni also
include teaching in their professional practice
and it can be helpful in relating a performance
to the audience. Connecting the (students of
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the) programme to PCC's pre-university track
can be beneficial in this.

Even though the committee values the jazz de-
partments connection with New York City, the
committee is also of the opinion that jazz can
be looked upon from a much broader and in-
ternational perspective and encourages the
programme to incorporate this more in the cur-
riculum. The committee is of the impression that
innovation often happens outside of the capital
cities.

The committee recommends the programme to
examine why the number of candidates for the
NAIP strand is so limited. The committee sug-
gests to more actively promote the programme
and its strengths.

The committee suggests that the programme
can make its interpretation of entrepreneurship
more explicit. This can also benefit future stu-
dents in making their choice for the pro-
gramme.

The committee is of the opinion that discussing
the meaning of diversity and inclusiveness
within the programme is quite relevant. And
therefore, encourages the programme to ac-
tively do so, for example by installing a board
for diversity and inclusion with students and
representatives from the professional field.

The committee also noted that some of the
studied (final) research projects could be char-
acterised by artistically informed practices ra-
ther than artistic research. The committee be-
lieves that a more outward approach and inte-
gration of entrepreneurship and research can
be beneficial for the students’ professional
practice.

All standards of the NVAO assessment framework are assessed positively, hence the committee awards a positive
recommendation for the accreditation of the master programme in Music. The committee concludes that the

overall assessment of the programme meets the standard.

On behalf of the entire assessment committee,
Utrecht, April 2020,

Raoul van Aalst
Chair

Titia Buising
Secretary
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Introduction

The master’s programme in Music aims to offer an innovative and distinctive programme, integrating per-
formance, entrepreneurship and research as components of a contemporary musician’s practice. The pro-
gramme aims to educate reflective, flexible and employable musicians, who are able to combine different
roles (performing, teaching, creating, leading) and who are capable of responding to changing needs of

society.

The institute

The programme is part of the Prince Claus Con-
servatoire (PCC) of the Hanze University of Ap-
plied Sciences (Hanze UAS). Hanze UAS offers 51
bachelor degree, 17 master degree and 8 associ-
ate degree programmes, both full-time and part-
time, in the social, economic and technical do-
main and in the domains of health care and the
arts. Hanze UAS is organised in 18 schools. Based
in the northern city of Groningen, it has branches
in Assen, Leeuwarden and Amsterdam, with over
3,300 staff and over 30.000 students. Applied re-
search is part of three Centres of Expertise and
three Centres of Applied Research and Innova-
tion.

The PCC is one of Hanze UAS's three art schools
and offers the bachelor programme of Music in
Education, the bachelor programme of Music, the
Preparatory Programme, the Young Talent Class
and the master programme of Music. Currently
390 students with 39 different nationalities are
enrolled in the PCC. The PCC aims at challenging
talented (performing, teaching, composing, de-
signing and conducting) musicians to become
engaged professionals. Students are educated to
design innovative concepts and translate these
into artistic and meaningful musical products. The
conservatoire’s vision is expressed in the so-
called ‘Groninger Profile”: a professional learning
community with a regional function, international
position, high quality and above all, grounded in
society. With this vision the conservatoire gives
shape to the Hanze UAS'’s motto: ‘Share your tal-
ent. Move the world’. Regarding research, the
PCC is connected to the Hanze UAS strategic
theme of Healthy Ageing. The Research Centre

Art and Society is closely linked to the PCC and
offers the learning community the opportunity to
cooperate on innovative and practical research in
the field of music and the elderly. Within Hanze
UAS, the PCC collaborates with Minerva Acad-
emy, the Pedagogical Academy, the business
school and the Healthy Ageing programme.

The PCC has a regional function and an interna-
tional focus. The conservatoire aims to play a piv-
otal role by actively supporting talent from the
north, working with public and private regional
partners, and stimulating, initiating and support-
ing cultural events, initiatives and regional pro-
jects. The PCC is connected internationally
through students, musicians, teachers and re-
searchers from different countries, which contrib-
utes to the learning environment.

The programme

The two-year programme (120 EC) is offered in a
fulltime variant. The current programme com-
prises three strands: Classical Music, New York
Jazz and New Audiences and Innovative Practice
(NAIP). NAIP offers curious musicians the
knowledge and skills to develop into flexible and
adaptive professionals who can adapt to a wide
range of social contexts. Students focus on reach-
ing new audiences by developing and leading
creative projects in diverse artistic, social and in-
terdisciplinary environments. From there they de-
velop their leadership qualities and their own
practice in a variety of artistic and social contexts.

All strands focus on students personal and pro-
fessional development as a musician. The stu-
dents individual study plan is leading in this. The



curricula of the first two strands, Classical Music
and New York Jazz, are the same. The curriculum
of the NAIP strand is slightly different. Mentoring
and the Practice Based Research course is how-
ever the same for all students.

The programme has a unique CROHO number,
different from that of the other master's pro-
grammes in Music in the Netherlands.

The programme is in a transition phase; in Sep-
tember 2020 a new curriculum will start that is
now being developed. Currently the "old" strand
orientated programme is being executed, while
experimenting with aspects of the new pro-
gramme such as team coaching and an integrated
entrance exam and further developing the new
programme.

The main change within the new programme is
breaking down the boundaries between the
strands of the programme and its organisation.
The programme aims to create a learning envi-
ronment in which students have maximum space
in developing their own professional practice,
making use of the knowledge, expertise and net-
works the programme has to offer. The three as-
pects of the professional practice (performance,
research and an entrepreneurial attitude) are
even more integrated in the new curriculum. The
new intended learning outcomes are generic for
all three strands within the programme but are
specified in concrete assessment criteria by the
individual student.

In the new curriculum, the programme aims to
strengthen the way in which students can manage
their personal study route and to take the con-
cept of integrated learning and assessing a step
further. The student's study plan will therefore
have a more prominent place in the trajectory and
the supervision and assessment of students will
be organised in teams of supervisors and asses-
sors. The team of teachers supporting the student
will consist of the student’s main instrument/in-
strumental tuition, teacher, the method/research
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coach, entrepreneurial coach and the student’s
mentor. The programme expects that this will en-
able to support students even better in develop-
ing a sustainable career and professional practice,
and that in the longer term the programme will
appeal to a wider target group.

The redevelopment of the programme is based
on the recommendations of the last accreditation
and the midterm review. One of the suggestions
of the last accreditation was to ‘take this feature
of flexibility as the pivot of the programme, rather
than introducing any more strands’, while noting
that one of the most important strengths of the
programme is the flexibility to students individual
interests, needs and sense of purpose.

The assessment

The Prince Clause Conservatoire assigned AeQui
VBI to perform a quality assessment. In close co-
operation with AeQui, an independent and com-
petent assessment committee was convened. A
preparatory meeting with representatives from
the programme has taken place.

The site-visit took place on 29 and 30 January
2020 in accordance with the programme in ap-
pendix 3. There were no registrations for the con-
sultation hour. The committee assessed in an in-
dependent manner. The assessment of this pro-
gramme is part of the cluster assessment. During
the preparation and the site visit, the panel has
discussed and taken into account the several pro-
gramme assessments in the cluster.

At the conclusion of the assessment, the results
were presented to representatives of the pro-
gramme. The draft version of this report was sent
to the programme representatives; their reactions
have led to this final version of the report.

Initiated by the programme, a developmental
meeting will take place in October 2020. The re-
sults of this meeting will not influence the assess-
ment written down in this report.

Prins Claus Conservatoire
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Intended learning outcomes

The committee concludes that the intended learning outcomes (competences) have been concretised with
regard to content, level and orientation and meet international requirements for music and are in tune with
the demands from the professional field. The programme has a rather unique vision on connecting musi-
cians to societal themes and on an entrepreneurial mindset. This supports graduates in creating a broad
professional practice with social value. The committee values that professional practice, research and en-
trepreneurship are becoming more and more integrated. And in the new curriculum this integration will be
taken a step further. The programme is effectually embedded within the (international) professional field,
which contributes to the relevance and topicality of the intended learning outcomes and the programme

and the career perspective of graduates.

Findings

The programme aims to train students optimally
for a diversified music career. The programme
challenges students to show awareness of devel-
opments in music, other arts disciplines and soci-
ety and to develop strategies to deal with the
challenges facing them. The programme aims at
educating musicians who are capable of adapting
themselves and the profession to rapidly chang-
ing societal circumstances. The programme notes
that these musicians have portfolio careers be-
cause traditional institutions such as orchestras,
concert organisations and music schools are just
some part of the modern-day professional prac-
tice. Professional musicians link their artistic tal-
ents more and more to large societal themes,
making the professional practice both wider and
more diverse. In addition, the way musicians work
is no longer limited to traditional practices and
has evolved into all sorts of interdisciplinary and
cross-arts collaborations, often project-based. In
order to deal with these changes, the programme
states that today's professional musicians need to
connect musical qualifications with an entrepre-
neurial and researching attitude. This is reflected
in the programme’s educational concept: stu-
dents make their own choices concerning their
development and the way they want to manifest
themselves as professionals.

The programme aims to continually challenge
students to think about who they are as profes-

sional musicians and to develop a strategy allow-
ing them to get the most out of themselves in di-
verse contexts. The programme integrates per-
forming, practice-based research and entrepre-
neurship focused on creating student’'s profes-
sional practice. After graduation, students are ex-
pected to be capable of adjusting to a changing
society, initiating change and becoming innova-
tive professionals.

Regarding research, the PCC approach is founded
on practice-based (artistic) research related to a
social context. The development of education and
research takes place in dialogue with and where
possible commissioned by the professional prac-
tice. Within the master's programme research is
immediately linked with the so-called Profes-
sional Integration Project with which New Audi-
ences and Innovative Practice students graduate
and the Lecture-Recital with which Classical and
New York Jazz students graduate. Applicability
and the relationship with students’ own artistic
practice are important characteristics of the con-
servatoires vision on research.

The programme translated its view of the profes-
sion into competences. These competences are
linked to the European Learning Outcomes Music
(second cycle) developed within the AEC, and the
Dublin descriptors (second cycle). The three
strands share the following competences: a) per-
forming music, b) awareness, c) working together,



d) communication, e) researching and f) learn-
ing/growing. In addition, distinguishing compe-
tences have been defined: artistic planning for the
Classical Music and New York Jazz strand and de-
vising and workshop leading for the NAIP strand.

The graduation qualifications have been trans-
lated into learning outcomes for each strand. The
learning outcomes of the Classical Music and
New York Jazz are the same. For these two
strands, the competence performing music for
example, is translated in the following learning
outcomes:

- The student makes music at a high level of
quality and is able to further develop himself
independently in this area.

- The student assumes an initiating and leading
role in cooperative play with other musicians.

- The student devises and realises artistic con-
cepts for the ensemble he is part of.

For the NAIP strand this competence is translated

into the learning outcomes:

- The student is able to devise artistic concepts
and to realise them as a performing musician,
composer and/or as an artistic leader.
The student is able to perform both a leading
as well as a supportive role in the ensemble
he is part of.

- The student is able to improvise in different
styles.

Links with professional practice

Different ways are used to align the programme
with the demands of and developments in the
professional field. The competences and learning
outcomes have for example been discussed with
the Advisory Board of the PCC. In addition, (guest)
teachers have ample experience in the (interna-
tional) professional field as a musician. The pro-
gramme is involved in many festivals and collab-
orates with many organisations the Peter de
Grote Festival, City Proms, Noorderzon, Sounds of
Music, Swingin' Groningen, the Northern Euro-
pean Jazz Talent Contest, the Oosterpoort, the
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Groninger Museum, Universitair Medisch Cen-
trum Groningen, venues in Drenthe and Friesland.
Furthermore, the programme holds special part-
nerships with the North Netherlands Symphony
Orchestra and the Johan Willem Friso Royal Mili-
tary Band.

The committee met with several representatives
from the professional field during the site-visit. It
was remarked that the international connections,
the focus on entrepreneurial competences and
students individual study path are valued by the
representatives from the professional field. With
regard to NAIP students and alumni is was noted
that they can be characterised by a high level of
self-awareness and of musicality. The craftsman-
ship of mastering an instrument is also viewed as
an important asset of graduates.

Considerations

Based on interviews and the examination of un-
derlying documentation, the committee con-
cludes that intended learning outcomes of the
programme tie in with (inter)national require-
ments for (international) design and are in tune
with the demands from the professional field. An
overview provided by the programme shows the
relation between the competences and the differ-
ent courses. Based on this, the committee con-
cludes that all competences are covered in all
three strands.

The committee values the vision of the pro-
gramme on connecting musicians to societal
themes and on an entrepreneurial mindset. This
supports graduates in creating a broad profes-
sional practice with social value. In addition, the
committee also values that professional practice,
research and entrepreneurship are becoming
more and more integrated. And in the new curric-
ulum this integration will be taken a step further.
The committee is however of the opinion that the
definition of these aspects can be more clarified
in terms of what it means for students, for what
students learn and what behaviour this implies.

Prins Claus Conservatoire
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The committee concludes that the programme
has ample contacts with the professional field,
which contribute to the relevance and topicality
of the programme. In addition, this is very helpful
for students in their future professional career as
a musician. Lecturers have ample (international)

10

professional experience in the field of music and
guest teachers are invited on a structural basis.

Based on the above, the committee assesses that
the programme meets this standard.
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Programme

The committee concludes that the programme enables students to realise the intended learning outcomes.
For each course, the competences have been translated into course objectives. The professional orientation
of the programme is reflected in a focus on entrepreneurship and students developing their own profes-
sional practice. Fostering an entrepreneurial mindset related to societal impact and value is key in this. The
committee is however of the opinion that the programme can make its interpretation of entrepreneurship
more explicit. Students have ample opportunities to perform, in their own practice but also through the
collaborations of the programme with local venues and festivals. Research skills are also sufficiently ad-
dressed. Research is practice based and intertwined with student’s professional practice. Physical and health
aspects of being a musician can deserve more attention in the programme. The committee also suggests
the programme to rethink the way it offers pedagogical courses. The programme combines its regional
positioning with an international character and ambitions. Even though the committee values the jazz de-
partments connection with New York City, it is of the opinion that jazz can be looked upon from a much
broader and international perspective and encourages the programme to incorporate this more in the cur-
riculum. The structure of the learning environment and the small and informal scale of the programme allow
for interactive contact between students and teachers and an individual approach. The legal enrolment
criteria are applicable to the programme and an intensive and selective enrolment procedure is in place.
The facilities available for students are adequate and reflect the personal atmosphere of the programme.
Teachers/mentors are very committed and very competent. Relevant themes such as sustainability, diversity
and inclusivity can have a more prominent role in the programme.

Findings

Programme

The two-year programme is organised in four se-
mesters. A semester comprises 20 weeks. The
Classical Music and New York Jazz strand share
the same structure. The NAIP strand is slightly dif-
ferent.

Classical Music/ New York Jazz

Each semester consists of the courses Main In-
strument (& Theory in the first two semesters),
Practice based research and Entrepreneurship. In
addition, Mentoring and LAB are organised in a
separate course throughout the programme. LAB
comprises masterclasses and workshops. Moreo-
ver, each semester 6 EC is available for open cred-
its. The New York Jazz strand also comprises a se-
mester in New York City (this is elaborated on in
the paragraph regarding internationalisation).

The Main Instrument course includes the profes-
sional music training of the student and varies
from lessons in instrumental or vocal skills to les-
sons in theory, composing, arranging and im-
provisation (for jazz students). These subjects are
usually taught individually in weekly lessons. The
exact content varies, depending on the student’s
personal study plan, and are related to the other
activities within the graduation project. Students
have the opportunity to play with a correpetitor
or to choose a second instrument.

For classical students, this course includes in the
first year also ‘Musical language and its develop-
ment’. This addresses the development of the
ability to analyse musical pieces directly support-
ing presentation. The focus is on form analysis,
historical context, adequate performance practice
and the relation with language and communica-
tion.

Part of the course in Entrepreneurship, are lessons
in project management, marketing and cultural

Prins Claus Conservatoire
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entrepreneurship. Students learn how to turn
their artistic aspirations into practice-based re-
search questions which they can use to innovate
their musical performance and professional prac-
tice as a whole. New York Jazz students for exam-
ple have to make a project plan for their stay in
New York and plan and do a recording session. In
addition, students are expected to book one con-
cert, organise all the additional promo for this
concert, to make a recording and put two songs
on their website. Classical students have to or-
ganise their semester exams which will be open
for public and will be announced as a concert. The
students will hand in a project plan in which the
organization is described in detail. In the project
plan for the final exam, students also make a con-
nection with future activities and plans based on
the expected outcomes of the project plan. Stu-
dents have six hours of consults available with
one of the teachers entrepreneurship or an exter-
nal expert.

LAB

In the LAB students realise their study plan from
the perspective of experimental perfor-
mance/playing activities. The form is to great ex-
tend up to the student. Playing with others (en-
sembles etc.) is an important part of the LAB and
interaction with a certain context (audience,
event, target group) is the starting point for act-
ing. The LAB is for experimenting and integrally
applying the knowledge and skills acquired in the
other study components. Students are challenged
to explore the field of interpretation, presentation
and programming music. Artistic competences
which result from research can be tested in the
LAB setting. Furthermore, students are coached in
social-communicative aspects of playing together
in the LAB (how to interact with each other, how
to lead an ensemble etc.). Another part of the LAB
is the intensive master moment (twice per semes-
ter), where students work with renowned guest
teachers. This may result in supervision in playing
with others and/or in projects, individual lessons,
receiving feedback and advice on the students’
research or on entrepreneurial plans.

12

In the NAIP strand, LAB-like activities are part of
most educational units. The results of the LAB are
included in the portfolio that the student presents
at the end of the semester (the semester interview
at the end of semesters 1 and 3). The LAB was in-
tegrated with the Professional Integration Project
in semester 4.

The master classes and workshops are also part
of the LAB. Here, students work with a master mu-
sician or participate in an excellent activity for a
short period of time.

NAIP

The NAIP strand is a joint programme offered by
various partner institutes within Europe. The pro-
gramme will be further developed and shaped in
cooperation with partners in Den Haag and Rey-
kjavik.

The first year contains the courses Leading &
Guiding + LAB, Performance & Communication,
Practice based research, Project management &
entrepreneurship and Instrumental tuition. The
latter three are also part of the second year, to-
gether with the Professional Integration Project.
In addition, both years contain elective or open
credits.

In the Instrumental Tuition course students work
with their instrumental/vocal/composition/con-
ducting teacher on acquiring the technical, musi-
cal and interpretative skills which are prerequisite
for the professional realization of the artistic ideas
in the Professional Integration Project (PIP). The
principle subject teacher supervises the students
in the development of their ability to reflect on all
aspects of their professional development. In ad-
dition, the teacher coaches the student in [search-
ing and] finding the solutions for the problems
(both musical and technical) student encounters.
For students with a melodic instrument or vocals
as a main subject there is the possibility to play
with a correpetitor as part of the LAB.

The Leading & Guiding course introduces stu-
dents to the skills and knowledge necessary to be
a competent workshop/laboratory practitioner



and creative leader. It provides students the op-
portunity as ensemble members to explore the
combined role of composer, leader and per-
former within a creative, participatory workshop
environment.

In the Performance & Communication course stu-

dents are offered intensive encounters with best

practice of innovative performances combined

with teaching/coaching by representatives of

these best practices. In terms of communication

students will consider:

- the dramaturgy within a piece of music;

- approaching innovation in different ways;

- connecting to context and fitness for pur-
pose.

In relation to performance, students are brought

into contact with established professionals who

embrace and practice innovation and the creation

of new audiences.

Regarding the NAIP strand, teachers stressed dur-
ing the site-visit the importance of collaboration
with other art programmes. And a need for for-
malising these collaborations within Hanze UAS.

During the site-visit, the committee discussed the
entrepreneurial part of the programme with sev-
eral representatives. It was made clear that stu-
dents are not trained to be entrepreneurs; stu-
dents are trained to have an entrepreneurial atti-
tude and mindset. Students are expected to or-
ganise concerts, function as a director of festivals,
tour with their own ensembles etcetera. Students
are challenged to think about their professional
practice, the relation with society and societal de-
velopments and how to create their professional
practice. The programme currently cooperates
with the Hanze UAS's business school, where stu-
dents of both schools are connected to and help
each other, for example in the ‘where is my audi-
ence’ classes.

AeQui

Common parts of all strands

In all three strands students can choose electives,
optionals from within the Hanze UAS or other in-
stitutions (for example the University of Gro-
ningen) or students can come up with their own
proposals. The PCC also offers electives such as
the courses Group Dynamics, Arranging E, Music
Pedagogy, Composition | and Il and Music Elderly.

In all strands, students learn how to plan and con-
duct practice-based research in the Practice
Based Research course. In semester 1 students
learn how to write a research proposal and con-
duct literature research in a module offered as
part of the Master Circle. In the Master Circle stu-
dents meet four times per semester to reflect on
their research and discuss their progress. In the
following two semesters students conduct their
research and write a research report. In the fourth
semester, students present the outcomes of their
research and valorise them in their Professional
Integration Project/Lecture-Recital, this is elabo-
rated on in standard 4.

In addition, students of all strands are offered
study counselling by a personal mentor. A mentor
provides guidance throughout the entire pro-
gramme, both individually and in groups. During
studying a student takes on a personal journey
and along the way concepts of mentoring and re-
flective practice start to take shape. Assisted by
the mentor the student reflects on his study ac-
tivities in relation to his personal study plan and
future plans.

Internationalisation

The conservatoire’s policy regarding internation-
alisations is part of the ‘Internationalisation vision
and policy 2018-2022". It includes the strategic
goals and related actions. These include for ex-
ample being a conservatory of international stat-
ure and preparing students for the international
professional practice of music. The programme
offers ‘internationalisation at home’ with interna-
tional projects, international guest teachers, ex-
changes and the international composition of the
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student group. For example, an orchestra project
is realised every two years together with the
Hochschule Musik Bremen. The jazz department
works closely with the Hochschule fir Musik und
Theater Hamburg for the various festivals (Swing-
in' Groningen and ELBJazz). And the NAIP strand
cooperates structurally with international part-
ners in the implementation and development of
education and research. In addition, students are
offered the opportunity to spend a six-month ex-
change at a conservatoire abroad. To that extend,
the PCC has bilateral agreements with over 90
partner universities throughout the world.

As mentioned before, students of the New Yok
Jazz strand spend a semester in New York City.
This is a mandatory part of the programme, dur-
ing which students work and live in New York City
during the third semester. Students learn to sur-
vive in a very competitive context and develop
their own musicality and entrepreneurial spirit,
and discover their own musical identity. Students
are taught by important New York Jazz musicians
and get to know the source of this music.

In addition, New York comes to Groningen is
available for students. This comprises guest
teachers from New York visiting the PCC for a
week. During this week, students can participate
in individual and group-classes with the guest
teacher. Each guest teacher visits the PCC two
weeks in a year. In total sixteen guest teachers per
year are involved.

During the site visit, the committee discussed the
New York City experience with several represent-
atives. It became clear that New York City is cho-
sen because of the jazz tradition in the city and
the opportunity the city offers for students to
work with renowned musicians. It was remarked
that the semester in New York City is an intense
learning experience for student and also an im-
portant reason for students to choose the pro-
gramme.
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Students remarked during the site-visit that the
programme provides room (and if needed fund-
ing) for experiments and innovative projects. Even
though students have to arrange it themselves,
they feel supported in collaborating with students
from other academies/schools within Hanze UAS.

Students in general value the flexibility of the pro-
gramme and the opportunities to create their
own learning path. Even though creating this in-
dividual path also can be difficult in the begin-
ning. Students appreciate the guidance of their
mentor in this. Alumni the committee met during
the site-visit valued that the programme pushed
them to explore. Alumni also noted the im-
portance of their craft and owning their instru-
ment as the basis for being creative.

NAIP students expressed a need for more contact
with the other NAIP programmes. Students also
noted that the physical aspects and health of mu-
sicians could be addressed more in the pro-
gramme.

Learning environment

Students personal and professional development
is the starting point in the programme. In all three
strands, students are expected to create their own
study path, based on their own musical passion
and personal interests. This is laid down in their
individual study plan.

The individual study plan is constructed in three
phases. In the first phase, for the admission to the
programme, students describe their current pro-
fessional practice/musical activities, their dreams
for the future, where they stand now and what
they expect from the programme. This is the
starting point for developing the study plan. After
being admitted students start, supported by their
coaches, to work on developing the study plan
that includes a description of the content and
personalized criteria of the integral assessment of
the first year. In the second year students further
develop/fine-tune their study plan which includes
a description of the content and personalized cri-
teria of the final integral assessment.



The individual approach is also visible in the dif-
ferent courses. In the Practice Based Research
course for example, after four introductory re-
search classes students are individually coached
in performing research. The additional methodo-
logical training ties in with students specific topic
of research. In the Master Circle meetings, stu-
dents receive feedback from fellow students.

Teaching methods used are individual lessons,
peer coaching, ensemble lessons, workshops,
master classes, tutorials, projects, presentations
and/or self-study. The study guide provides stu-
dents with information about the teaching meth-
ods used in each course.

Students confirmed during the site-visit the role
of their individual study plan. Students are ex-
pected to reflect on their competencies every se-
mester and to incorporate this in their study plan.
The study plan can change throughout the pro-
gramme, based on the student’s learning process.

Intake

The legal enrolment criteria apply to programme.
The programme has an intensive and selective
admission procedure in place. For acceptance
into the program, a high level of instrumental/vo-
cal competency is necessary but not sufficient.
Students must display awareness of develop-
ments in the musical discipline, the professional
field, and society. At the same time, students must
demonstrate the desire to cultivate a reflective
and entrepreneurial attitude as a means of effect-
ing change. Admission takes place by means of a
selection procedure consisting of two rounds: 1)
selection based on an audio-visual (YouTube) re-
cording, study plan, motivation letter and CV and
2) a live audition and discussion about the study
plan. During the second round, the level of (live)
playing is assessed and the content and feasibility
of the study plan is assessed by means of a crite-
rion-based interview. Candidates for the NAIP
major are also assessed for leadership in a work-
shop. Foreign students also have to prove their

AeQui

English proficiency. The order of priority is estab-
lished based on the result of the entrance exam
and the capacity plan that regulates the maxi-
mum number of students to be admitted per
study route. The admissions committee advises
the dean on the admission of students.

Currently forty-eight students are enrolled in the
programme, of which the vast majority have an
international background. The NAIP strand is the
smallest, with 3 students in the second year in ac-
ademic year 2019 - 2020.

The site-visit learned that students often choose
the programme for a specific teacher or the New
York semester in the New York Jazz strand.

Staff

The programme’s staff policy ties in with the
Hanze UAS policy. Teachers are expected to have
obtained master level or higher. Teachers who
have not (yet) reached master level, but com-
pleted advanced professional art training, are ed-
ucated in conducting research.

The conservatoire offers a wide range of oppor-
tunities for expertise development, development
of expertise in the field of research is an important
focal point for everyone. Teachers who coach stu-
dents in doing their artistic research are explicitly
encouraged to make use of possibilities to keep
their research skills up-to-date. This includes the
opportunity to do research in the research group
Lifelong Learning in Music, or to become a mem-
ber of its group of researchers. The site-visit
learned that the method coaches are trained by
the PCC research group. For content coaches a
proposal has been drafted for peer learning on
artistic research related to societal developments,
in cooperation with two other schools in Europe.

Concerning assessment skills, all assessment
committee chairs and most of the teachers (those
with > 0.2 fte) have obtained a certificate BQE
(basic qualification examiners). A BQE certificate
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is a requirement for the conservatoire’s examin-
ing board to appoint a teacher as assessor. The
BQE is now included in the wider BDB trajectory
that is aimed at updating new and long(er) time
teachers’ didactical competences.

According to the programme teachers have an
important role in creating a stimulating learning
environment. The teachers involved are all profes-
sionals with relevant positions in the professional
practice, and therefore role models for the stu-
dents. In participatory concert projects for in-
stance, students and teachers play and perform
together, stimulating learning and gaining expe-
rience simultaneously. Other examples are the In-
tensive Moments with (guest)teachers working
and playing with students.

The site-visit learned that teachers bring in their
own professional experience and network. It was
however also noted that students themselves are
creating the professional field of the future and
that can be quite different from the professional
field of their teachers. Teachers also value the
programme’s focus on social engagement and
creating more relevant spaces for artistic deliver
in all its forms and creating a connective power.
In addition, the tailor-made character of the pro-
gramme is valued by the teachers.

The programme notes that until recently, the em-
phasis on structural collaboration between teach-
ers has been insufficient. Collaboration took
mainly place within the strands and based on ‘in-
cidents’ rather than handling a general, program-
matic approach. The programme aims to break
out of the more traditional way of predominantly
working one-on-one with students without losing
the valuable sense of personal contact and atten-
tion. Therefore, an experiment with team coach-
ing was started, by organising joint meetings be-
tween students and their core teachers. By doing
so, the programme aims to create more and bet-
ter understanding of what the student is trying to
achieve, and to offer more specific, coherent as-
sistance.
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In line with the development of the new curricu-
lum, the programme aims to prepare teachers for
team coaching. The integral coaching of students
asks for specific competences from individual
team members and new ways of working to-
gether. For this, the programme offers teachers
peer review (‘intervisie’) and training.

In discussing the implications of the transitions
for the teachers, it became clear that this is expe-
rienced differently by teachers. Teachers are fore-
most very involved in their profession and the de-
velopment of students in that profession, and the
focus on developing other skills can sometimes
be difficult. This is however part of the discussions
with and between lecturers.

In total 76 teachers (4,02 fte) are involved in the
programme (excluding guest teachers). 47% hold
a master’s degree. Of the seven method coaches
involved guiding students in their practice based
research, five hold a doctor’s degree (PhD) while
two are completing their thesis. The staff student
ratio in is on average 1:12 (also excluding guest
teachers).

The site-visit revealed that students and alumni
value the continuous dialogue with and feedback
from their teachers and mentors.

Facilities

The programme is offered at the conservatoire
building in Groningen. The building has been re-
cently renovated in order to achieve a considera-
ble expansion of the conservatoire’s capacity. This
enabled the housing of the master's programme
at one location (previously divided over two loca-
tions), improved the programme’s visibility, ac-
cessibility and stimulated departments and pro-
grammes to work together. Students can make
use of studios, AVC (audio-visual communication)
means, the multimedia centre, the study land-
scape, classrooms, study rooms and a restaurant
inside the building or in one of the other build-
ings of Hanze UAS.



Students have access to a learning environment,
Blackboard, webmail, Osiris and other means. The
conservatoire also uses social media networks like
Facebook, Twitter, Instagram and LinkedIn for re-
cruitment purposes and to share events, an-
nouncements etc. Through a Student Fund the
conservatoire offers financial support to students
for buying or repairing an instrument and for spe-
cial activities students wish to undertake.

Considerations

The committee concludes that the programme
enables students to realise the intended learning
outcomes. The study guide informs students
about the content and goals of the different
courses and the assessments.

The programme effectively addresses profes-
sional and research skills. The professional orien-
tation of the programme is reflected in the entre-
preneurial skills and competences that are ad-
dressed in all strands. Students learn to take re-
sponsibility for their own professional practice. In
addition to that, students have ample opportuni-
ties to perform, in their own practice but also
through the collaborations of the programme
with local venues and festivals. The committee
also concludes that research skills are sufficiently
being addressed. Research is practice based and
intertwined with student’s professional practice.
The committee notes that together with the focus
on professional practice, research and entrepre-
neurship, the programme also aims for students
to become rooted in solid practice and crafts-
manship in their instrument.

Regarding the content of the programme, the
committee notes that the physical aspects of be-
ing a musician are not addressed in the pro-
gramme. This was confirmed in the meeting with
the students. The committee supports the stu-
dents in their observation that this can deserve
more attention in the programme. In addition, the
committee suggests the programme to rethink
the way it offers educational subjects, since many
alumni also include teaching in their professional
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practice and it can be helpful in relating a perfor-
mance to the audience. Connecting the (students
of the) programme to PCC's pre-university track
can be beneficial in this.

The programme combines its regional position-
ing with an international character and ambitions.
It provides students with ample opportunities to
gain regional and international experience. Even
though the committee values the jazz depart-
ments connection with New York City, the com-
mittee is also of the opinion that jazz can be
looked upon from a much broader and interna-
tional perspective and encourages the pro-
gramme to incorporate this more in the curricu-
lum. The committee is of the opinion that innova-
tion usually happens outside of the capital cities.

The structure of the learning environment and the
small and informal scale of the programme allow
for interactive contact between students and
teachers and an individual approach. The pro-
gramme has succeeded in creating a safe learning
environment for students.

The legal enrolment criteria are applicable to the
programme. The intensive and selective selection
procedure allows for care in selecting students
and ensures that motivated students enrol the
programme. The committee recommends the
programme to examine why the number of can-
didates for the NAIP strand is so limited. The com-
mittee suggests to more actively promote the
programme and its strengths.

The facilities available for students are adequate
and reflect the personal atmosphere of the pro-
gramme.

The committee notes that the focus on entrepre-
neurial competences is an integral part of the
programme. Fostering an entrepreneurial mind-
set related to societal impact and value is key in
this. The committee is however of the opinion
that the programme can make its interpretation
of entrepreneurship more explicit. This can also
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benefit future students in making their choice for
the programme.

The committee concludes that teachers/tutors are
very committed and very competent. The com-
mittee also notes that the composition of the staff
is quite international. The committee is of the
opinion that teachers working in teams in the new
curriculum can strengthen the teachers connec-
tion to the programme.

The committee learned during the different meet-
ings that apart from the seventeen United Na-
tions sustainable development goals, themes
such as sustainability, diversity and inclusivity are
not yet discussed within the programme. Even
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though the positioning of the programme in Gro-
ningen can explain this, the committee is of the
opinion that discussing the meaning of diversity
and inclusiveness within the programme is quite
relevant. And therefore, encourages the pro-
gramme to actively do so, for example by in-
stalling a board for diversity and inclusion with
students and representatives from the profes-
sional field.

Based on the above, the committee assesses that
the programme meets this standard.



Assessment
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The committee concludes that an adequate system of assessment is in place. Adequate measures are taken
to guarantee the validity, reliability, intersubjectivity and transparency of the assessments, by using the
more-eye-principle in all summative assessments, including external experts and by communicating feed-
back also in written form to students. The examining board and assessment committee are active in safe-
guarding the quality of the assessments. The committee supports the development of the new assessment
system, with two assessments (one formative and one summative assessment) per year.

Findings

Hanze UAS has a decentralised assessment policy.
This means that schools and their programmes
are expected to shape their own policy on assess-
ment within the framework of Hanze UAS. The
PCC assessment policy includes the conserva-
toires principles for assessing: a) the assessment
policy is in line with the nationally determined
competencies, b) the competencies are the start-
ing point for assessing and c) assessment takes
place (as much as possible) within a real, profes-
sion-oriented or professional practice-based situ-
ation. In practice assessment generally takes
place ‘based on’ instead of ‘'within" a professional
situation. In addition, the policy stresses that cur-
ricula (need to) make flexible study-paths possi-
ble, implicating that assessments must be aligned
with these flexible paths.

The essence of the programmes assessment takes
shape during the final exam in which students
present the outcome of their study by, more or
less integrally, demonstrating their performance,
research and entrepreneurship. These three ele-
ments together form the graduation programme
of the master's programme. The prior assess-
ments of these, and other study units work con-
centrically to the final level which needs to be
achieved and shown during the final exam.

In the NAIP strand integration of assessing the
‘real professional practice’ is the most advanced
within the programme. The CLA and NJY strands
do integrate performance and research, but as-
sess entrepreneurship prior to the final exam. Fol-
lowing the current curriculum tables, all strands

assess the three core elements with a separate
grade.

Students are assessed at the end of each semes-
ter on the competencies and intended learning
outcomes of the programme. In principle, each
study unit is assessed separately, with the excep-
tion of the final exam. Apart from the formal test
moments, students receive formative feedback
on their development during meetings and clas-
ses. This feedback is an essential part in the as-
sessment system, and according to the pro-
gramme, there is a fine line between this forma-
tive aspect and the summative assessment during
formal tests. This means test results should not
come as a surprise and much of the feedback
given has already been shared with the student.

Halfway through the programme a so called ‘se-
mester conversation’ takes place. This was in-
tended to be an integral discussion between stu-
dent, mentor, main subject/instrumental tuition
teacher, a research teacher and a teacher entre-
preneurship about the student’s portfolio in the
light of the student’s personal study plan. For this,
students write a reflective review at the end of
every semester by means of the reflective review
template. Students share this review with two dif-
ferent mentors.

The programme notes that due to the different
ways the original didactical concept has evolved
in the three strands, the semester conversation
has taken on different forms, leaving the initial in-
tention more or less subordinate. The programme
has integrated the concept behind these semes-
ter conversations into the elaboration of team
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coaching and integral assessments in the new
curriculum.

The study guides describes which products and
presentations are needed, who will be assessing
and how the grade of pass/fail is determined. The
study guide also comprises an overview of the as-
sessment criteria for the intake exam and for each
strand as well as an assessment matrix in which
the competences are translated into assessment
criteria and related to a product in which these
are assessed. Usually two assessors are involved
in the assessment.

Students remarked that in general they are con-
tent with the feedback they receive from their
teachers and this is part of the continuous and
day-to-day dialogue with their teachers.

Examining board

The examining board is appointed for all pro-
grammes of the conservatoire. The board reviews
the graduation manual and supervises the correct
execution of the teaching and exam regulations.
The main instruments with which the board fulfils
its role in assuring quality are the appointment of
examiners and the screening of assessment pro-
tocols. Teachers are appointed by the board as
assessor based on a profile drawn up by the
board. The chair of the board instructs all assess-
ment committee chairs before the rounds of as-
sessments ending the academic year. Next to
peer review the board organises calibration ses-
sions with the chairs of the assessment commit-
tees. The board is assisted by the assessment
committee which, based on the given mandate
also makes proposals of its own to investigate
certain aspects of quality.

The examining board has an important role in
stimulating discussion and action concerning
qualification of teachers, for instance by initiating
a plan to qualify the remaining group of teachers
that do not yet have BQE.

The dean provides a 'statement of conscientious-
ness’ in which the measurements safeguarding
the final level and the process leading to that level
are described. These include the organisation of
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calibration sessions and the annual screening of
the graduation manual.

In line with the development of the new curricu-
lum, the programme aims to work on the quality
of the integral assessment.

During the site-visit, the committee met with rep-
resentatives of the examining board. It became
clear that the examining board also randomly at-
tends final examinations and checks whether pro-
cedures are followed. The board also started
screening students files and the written feedback
provided on the assessment forms.

Chairs of assessment committees of the final ex-
ams are trained on a yearly basis and can only be-
come chair after experience with chairing semes-
ter examinations.

It became clear that the assessment committee,
which also functions for the whole conservatoire,
works under the supervision of the examining
board. The assessment committee screens other
assessments than the final assessments and
checks whether procedures have been followed
accordingly. The assessment committee reports
to the examining board and the dean of the con-
servatoire. The examining board draws up a yearly
report and discusses this with the board of Hanze
UAS.

The committee also discussed the assessments in
the new curriculum with the examining board.
The new curriculum will comprise four assess-
ments, two formative (first and third semester)
and two summative assessments (second and
fourth semester). The examining board has been
involved in the discussions about assessment in
the new curriculum and will check the summative
assessments. The assessment committee will
check the formative assessments. It was also re-
marked that calibration between teachers will be
even more important with the new assessments.
In addition, it was remarked that the programme
is currently experimenting with digital feedback
on assessments. In developing the assessment



process, experiences of the Minerva Academy
(also part of Hanze UAS) have been considered.

Considerations

The committee concludes that an adequate sys-
tem of assessment is in place. The measures taken
to guarantee the validity, reliability and transpar-
ency of the assessments match the formative and
subjective assessments within art education.
These include using the more-eye principle, as-
sessment criteria and written feedback. The com-
mittee values the involvement of external exam-
iners in the final examination. The committee sup-
ports the development of the new assessment
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system, with two assessments (one formative and
one summative assessment) per year.

The examining board and assessment committee
are active in safeguarding the quality of the as-
sessments. This includes appointing examiners,
organising calibration sessions, screening of the
graduation manual, attending examinations and
screening the written feedback.

Based on the above, the committee assesses that
the programme meets this standard.
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Achieved learning outcomes

Based on the studied documents and the interviews, the committee concludes that graduates of the pro-
gramme achieve the required master level and the intended learning outcomes (competences). The com-
mittee also established that the programme has an adequate graduation procedure in place, in which the
final integrated project (Lecture-recital of Viva Voce) is essential. Some of the studied research projects
could be characterised by artistically informed practices rather than artistic research. The clips from the
studied final projects and the performances attended during the site-visit showed a high level of musician-
ship by the students. The discussions with students and alumni confirmed the high level of the programme;
they are capable of creating their own versatile practice within the professional field.

Findings

In the final presentation, students are expected to
show that they have achieved the intended learn-
ing outcomes (competences) in an integral way.
Integrated implies that students have to show a
clear link between their professional practice, sus-
tainability and a social context. In addition, the
programme aims for students to have an innova-
tive spirit in their final work.

Students complete their programme with an inte-
grated project within their own professional per-
spective. In the first semester students focus on a
subject for their project and they work out a de-
tailed research plan. At the end of the second se-
mester students present their plan in a proposal.
In the third and fourth students carry out their
projects. The students’ research is supervised
methodologically by the student’'s method coach
and artistically by the content coach, generally
one of the programme’s teachers specialised in
the student's topic.

Completion of the graduation project consists of
writing a project report, which includes the re-
search and a business plan, completed with pos-
sible other projects with which students present
themselves to the professional practice. The final
exam consists of an integral assessment consist-
ing of a musical performance and an oral presen-
tation. During this assessment students demon-
strate their competence and development (pro-
cess) on the basis of their professional practice.
For the Classical and New York Jazz strand this is
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called ‘Lecture-Recital’, for the NAIP strand this is
the finalisation of the Professional Integration
Project in a 'Viva Voce' presentation.

The ‘Lecture-Recital’ is composed of an inte-
grated music and research presentation lasting
approximately 65 minutes and followed by a 10-
minute question and answer session. The dura-
tion of the music performance component of the
Lecture-Recital is approximately 45 minutes. The
duration of the research presentation component
of the recital is 20 minutes. Both the assessment
committee and members of the audience will
subsequently be invited to ask questions. The
Lecture-Recital has a total duration of 75 minutes
and results in two marks, one for main instrument
and one for practice-based research.

In the NAIP strand the project, research and en-
trepreneurship, instrumental tuition and mentor-
ing are assessed during the final presentation.

NAIP students organise and perform a 'PIP

presentation’ to present their graduation project.

A 'Viva Voce' presentation consists of a:

- musical performance/presentation (the artis-
tic results of the project);

- PIP presentation (PIP plan: motivation, aim,
process, main results, reflection, and pro-
spects/suggestions for further development);

- presentation of research (related to the
course Practice Based Research);

- business plan (related to the course Project
Management & Entrepreneurship).



The final 'Viva Voce' presentation takes 75
minutes. Student are challenged to intertwine the
different elements of their presentation. Im-
portant is that the assessment committee and au-
dience get an overview of the PIP, focused on the
results and the process the student went through.
The PIP report has been assessed prior to the
presentation, and the assessment committee has
read the report beforehand.

For the assessment of both integral demonstra-
tions, assessment criteria are used. These include
for example performance, development of pro-
fessional practice, research, entrepreneurial activ-
ities and personal reflection. The assessment
committee consists of a technical chair, the teach-
ers involved in the graduation programme and an
external assessor.

Students of all three strands are informed about
the requirements they have to meet in order to
enter their final assessment, the products that
have to be submitted (and the requirements for
these products), the form and the duration of the
presentations, the criteria on which they will be
assessed, who are involved in the assessments
and how the final assessment takes place in the
graduation manual.

An alumni survey shows that vast majority of
graduates since 2014 work as freelance musicians
or employed performers with a diverse portfolio
career. This include working in professional or-
chestra’s and ensembles, as composer/arranger,
conductor, teacher, singer-song writer, workshop
leader, bandleader, etcetera. To enhance the rela-
tionships with alumni and to inform potential stu-
dents about the programme, alumni pages have
been created based on storytelling principles.
Each year, a number of alumni will be offered a
page of their own on the programmes website.
On this page, alumni for example provide insight
in their daily professional practice and inform stu-
dents about their learning experiences in the pro-
gramme.
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Considerations

The committee concludes that the programme
has an adequate graduation procedure in place.
In assessing students final work, multiple examin-
ers, including an external examiner are involved.

To assess whether students achieve the compe-
tences and the required end-level, the committee
studied 15 files from students including their re-
search project and videoclips from their final per-
formance. Based on this, the committee is of the
opinion that the level of the graduates in playing
their instrument is bespoke and high and that stu-
dents achieve the master’s level. The committee
agreed with the grades given and concludes that
these match the level of the graduates. The com-
mittee noted however quite some variation in the
feedback provided to students.

The committee also noted that some of the stud-
ied research projects could be characterised by
artistically informed practices rather than artistic
research. The committee believes that a more
outward approach and integration of entrepre-
neurship and research can be beneficial for stu-
dents professional practice.

The level was confirmed in the performances the
committee attended during the site-visit. The per-
formances showed adequate craftsmanship by
the students.

The committee noted that some of the research
proposals presented by first year students during
the site-visit seem to have a more reflective and
inward character. During this site visit it was re-
marked that students own personal and profes-
sional development is the starting point for their
research and that part of the research proposal is
transfer of the results in a broader context / to
other musicians.

The meetings with students and alumni during
the site-visit confirmed the adequate level of the
programme. The students and alumni the com-
mittee met with, seem capable of creating their
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own versatile and multi-facetted career within the Based on the above, the committee assesses that
professional field. the programme meets this standard.
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Appendix 1 Assessment committee

Drs Raoul van Aalst Programme manager at TenneT

Jeffrey Sharkey Principal of the Royal Conservatoire of Scotland

Keld Hosbond Vice prinicpal at Royal Academy of Music, Aarhus/Aalborg
Francesca Ajossa Student at Codarts M Music

The panel was supported by Titia Buising, certified secretary
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Appendix 2 Programme site-visit

Programme Review Master of Music, Prins Claus Conservatoire 29" and 30*" of January 2020

Wednesday 29th of January 2020

Time Discussion partners Position \Topics

14.00-14.30 Welcome Audit team

14.30-15.00 Guided tour

15.00 — 16.00 | Audit team Organization Data study and preparation

16.00—17.00 |Students Of the various years includ- | Topics:

6-8 ing member programme Quality and relevance programme
committee — coherence programme — study

load — assessments — personal
study plan
Quality teachers — programme spe-
cific facilities — productions

17.00-17.15 Internal consultation audit team

17.15-18.00 | Poster presentation Students and men-

Practice Based Research |tors/teachers

Wednesday 29th of January 2020 evening programme

Time Showcase
19.30-21.00 |Showcase by CLA, NAIP, NYJ (Peter the Great Hall and Jazz Club)
21.45-22.30 | Optional: Joris Teepe presents New York comes to Groningen: Helen Sung, piano (Ooster-

poort)

Thursday 30th of January 2020

Time Discussion partners Position Topics
08.15-08.30 Welcome Audit team
08.30-09.00 | Audit team Data study and preparation

Prins Claus Conservatoire
M Music - April 2020
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Time Discussion partners Position Topics
09.00 - 09.45 | Management team Member Executive Board Topics:
MMusand Executive Dean Authencity programme — ambitions
Board Head of the departmens - hbo-level - connection work field
Lector — cohesive learning environment -
structure/content programme —
choice methods — current develop-
ments, inflow connection —inter-
nationalization — research perspec-
tive — assessments
09.45 -10.00 Internal consultation audit team
10.00 - 10.45 | Work field / Alumni Work field advisory
Alumni
Partners
10.45-11.30 Internal consultation audit team
11.30-12.15 | Examination-, assess- Chair examination commit- | Topics:
ment- and programme tee Qualifications and duties examina-
committee Member examination com- |tion and assessment committee —
mittee position in the internal quality as-
Member assessment com- | surance assessments — outcomes
mittee
12.15-12.45 Internal consultation and lunch audit team
12.45-13.15 Consulting time with audit team
13.15-14.30 | Master of Music Pro- Students and teachers Topics:
gramme samples Current study programme - Lectur-
ers and professional practice —En-
trepreneurship — Actuality -Exter-
nal- and educational activities -
Mentoring
14.30-14.45 Internal consultation audit team
14.45 - 15.30 | Project team future Mas- | Head of the departments Topics:
ter of Music Teachers Future Master programme devel-
Education project manager |opment project —assessment —in-
tegration
15.30-16.45 Internal Review consultation audit team
16.45—-17.00 | Feedback and findings Everybody Feedback from audit team based
By audit team on the standards
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Appendix 3 Studied documents

Self-evaluation Report
Graduation work and assessment forms of 15 alumni

Alumni pages Master of Music

Dutch national training profile for music 2017
Framework Master of Music PCC 2019-2020
Graduation Manual Master of Music 2019-2020
Graduation qualifications and learning outcomes
Graduation qualifications in educational units
Improvement plan PCC 2018-2019
Internationalisation: vision and policy 2018-2022
Jaarverslag examencommissie 2018-2019

Overview alumni Master of Music 2013-2019
Overview bilateral agreements international partners PCC
Overview Collaboration Research Group LLM and Master of Music November 2019
Overview graduates Master of Music 2016 - 2019
Overview guest teachers Master of Music 2019-2020
Overview Master of Music Electives 2019-2020
Overview "Masters in Concert” 2019-2020

Overview of teaching staff Master of Music 2019-2020
Schooljaarplan PCC 2019 - 2020

Study Guide Master of Music 2019 - 2020

Template reflective review NAIP 2014

TER Master of Music 2019 - 2020

Testing Policy PCC - Reading Guide January 2016
Zorgvuldigheidsstatement PCC maart 2019

Field experts Master of Music 2019-2020

Keuzegids Masters 2018

NSE 2018

Overzicht commissies PCC incl OC 2019-2020

Report education evaluation students Master of Music November 2019
Schooljaarplan PCC overview 2019-2020

Prins Claus Conservatoire
M Music - April 2020
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